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NO ONE has yet succeeded in ex- 
plaining to America the times in 
which we are living. We do not 
know whether we are simply passing 
through a recurring economic depression or 
whether we have reached one of the turn- 
ing points in the history of mankind. We 
only know that we are groping in a period 
of great disorder and uncertainty. It seems 
futile, therefore, to undertake to draw any 
lessons from a situation the very nature of 
which we have not yet discovered. It is in- 
conceivable, however, that we shall enter 
upon an era in which there will be a les- 
sened demand for the educated person. If 
our society becomes more complex and its 
problems more intricate and more difficult 
of solution, there will be even greater need 
for the citizen and leader with trained in- 
tellect, with professional skill, and with a 
culture and strength "borrowed from all 
past ages." Man has not yet devised a 
weapon against uncertainty, an insurance 
against disaster, superior to education. 
America is hopeful, too, that out of these 
chaotic times, our great experiment in dem- 
ocratic government may emerge intact. We 
recently have seen clearly, it is true, some 
of its weakness and its inability to cope 
promptly and effectively with situations of 
acute stress—but we still believe in de- 
mocracy and we still want to see its prin- 
ciples succeed. Democracy cannot hope to 
succeed, however, unless there is present in 
our state effective elementary and second- 
An address delivered at the twenty-fifth an- 
niversary celebration at the State Teachers Col- 
lege in Harrisonburg on March 17. 
ary education for the masses of our citizen- 
ship and higher education for those teach- 
ers and other leaders who are to give form 
and direction to our progress. It seems 
self-evident that among all our devices, to 
cope with the present emergency, we should 
place first and foremost an enlarged and 
strengthened program of public education. 
In these days, when both private income 
and public revenue are declining, common- 
wealths, as well as individuals, must con- 
sider measures of economy and retrench- 
ment. Our state is spending today large 
sums upon enterprises highly desirable but 
frequently of a nature that would permit of 
postponement to a more suitable time. 
There are curves in highways that might be 
straightened, bridges that might be replaced 
by handsomer structures, there are associa- 
tions of every conceivable kind that might 
be subsidized by the state, there are re- 
sources of field, forest, and stream that 
need protection, but, ladies and gentlemen, 
there stand at the threshold of citizenship in 
Virginia today a generation of 700,000 
youths whose education cannot wait. The 
agencies we have created to meet this great 
responsibility, our public schools, are taught 
by approximately 12,500 white teachers. 
More than 7,000 of this number have been 
educated in our four teachers colleges. We 
can build magnificent school buildings, we 
can put into them expensive equipment and 
scientifically formulated programs of study, 
but no school can ever be much better than 
its teachers. The work of our teachers col- 
leges becomes therefore inseparably con- 
nected with the greatest enterprise of our 
state—the education of its youth. 
Twenty-five years ago, when the legis- 
lature of Virginia established this teachers 
college and two others, there were teaching 
in Virginia public schools 7,366 white teach- 
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ers, of whom only 440 held collegiate cer- 
tificates and only 533 professional certifi- 
cates based upon two years of normal 
school training. These two groups rep- 
resented only 13% of the total; approxi- 
mately 85% of the remaining teachers did 
not have as much as a secondary education 
and more than 1200 of them could not 
qualify for a certificate of any kind. What 
changes have the last twenty-five years 
wrought? Last year 3,752 white teachers 
in our public schools held certificates of 
collegiate grade and 4,091 held normal pro- 
fessional certificates. In other words, the 
percentage of teachers holding certificates 
based upon college graduation or two years 
of professional college work increased in 
this period from 13% to 60% of the total 
number of teachers. The four teachers col- 
leges, with their contribution of 7,000 pub- 
lic school teachers, are largely responsible 
for this remarkable improvement in the 
qualifications of our teachers. It is a strik- 
ing and heartening fact that there are only 
seven states in the Union today whose mini- 
mum certificate requirements for teachers 
are higher than those of Virginia. 
Despite these facts, there looms up before 
us a challenging demand for a yet more 
completely educated teacher for our schools. 
Today the foremost leaders in public edu- 
cation in America are advocating a mini- 
mum of four years of education of collegi- 
ate grade for all our teachers, a minimum 
already exceeded by several nations of 
Europe. Such a program would tax to the 
utmost the facilities of our four teachers 
colleges, for there are today more than 
4,000 white teachers in our public schools 
who have not yet reached the present mini- 
mum requirement of two years of educa- 
tion of a college level. 
Despite these obvious demands that the 
welfare of our schools is requiring of the 
teachers colleges, there are those who, in 
their avid search for economy, would crip- 
ple or destroy these institutions. The 
thoughtful people of the state are not per- 
turbed by this agitation, but it might be 
well to point out the fallacy of the argu- 
ments of these individuals and the real 
motives behind them. 
It is suggested that there are, at this time, 
too many teachers in Virginia. It must be 
admitted that there is much unemployment 
today in all lines of activity. There are dis- 
tress and unemployment among farmers, 
but no one is advocating the scrapping of 
our agricultural colleges. There are hun- 
dreds of mechanical, mining, and civil en- 
gineers without employment, but we are not 
dismantling our three engineering schools. 
Thousands of men and women of the busi- 
ness world are without work, but we cannot 
destroy our schools of commerce. There 
are young lawyers who are yet to meet their 
first client, but no movement has been start- 
ed to abolish one of the four law schools in 
Virginia. Hundreds of nurses in Virginia 
are unemployed, but it would be the part of 
folly for our hospitals to discontinue their 
training schools for nurses. 
Now let us contrast employment in these 
professions with employment in teaching. 
Of the 750 graduates of the four teachers 
colleges in 1931, approximately 95% of 
them were employed in their first year out 
of college. Of the group of a similar size 
who graduated last summer, more than 
80% have already secured positions. In 
fact, of the four major occupations employ- 
ing the largest number of women—domestic 
industry, business, nursing, and teaching— 
there is, at this time, decidedly the least un- 
employment among teachers, particularly 
among professionally educated teachers. 
There is no surplus of properly educated 
public school teachers in Virginia. People 
have been misled to this conclusion by the 
presence in the state of numbers of persons 
seeking positions to teach simply because 
they have been to college and can find no 
other employment. In most instances they 
have not been educated for teaching, and 
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no test has ever been applied to determine 
their fitness or ability for teaching. It is un- 
fortunate that our state still finds it neces- 
sary to permit persons without professional 
education and without a definite period of 
directed practice teaching to secure licenses 
to teach. Let me repeat: there is no surplus 
of properly educated public school teachers 
in Virginia but, on the other hand, there 
are teaching in our schools today 4,000 
white teachers who have not yet met the 
present minimum requirements for teachers 
in Virginia's public schools. 
The teachers colleges of Virginia have 
stood for certain things, however, that have 
clashed with opinions of individuals here 
and there throughout our state. The teach- 
ers colleges are prepared to justify their po- 
sition in these matters. 
First, the teachers colleges believe in the 
professional education of teachers. They 
believe that teaching is not simply an art 
but an undertaking that has much to learn 
from science, that ability to learn and abil- 
ity to teach are not one and the same thing, 
that not every person who has spent a few 
years in college is prepared to teach, but 
they believe, on the other hand, that teach- 
ing, especially in the elementary grades, is a 
highly specialized task, requiring specific 
education and specific aptitude for its suc- 
cessful accomplishment. They have stood 
for professional education and professional 
certification requirements for teachers and 
the results speak for themselves in the great 
improvement in the work of our schools 
during the last twenty-five years. 
Secondly, the teachers colleges believe in 
the higher education of the women of Vir- 
ginia. There are some who are willing to 
spend liberally for the higher education of 
men, even for 2,500 of them who live in 
other states, but are not concerned about 
the education of 2,500 Virginia women who 
are not only to determine the character of 
our homes and our schools but who are also 
to assume an increasing importance in our 
political, professional, and economic life. 
Thirdly, our teachers colleges do not be- 
lieve that higher education in Virginia 
should be the privilege of only the rich or 
well-to-do, but that every woman of such 
character, ability, and preparation as to en- 
able her to profit by such an education 
should have the opportunity to enter a state 
college. Our teachers colleges have there- 
fore, by economical management, by the 
elimination of many of the unessential 
things of college life, and by the mainte- 
nance of sensible standards of personal ex- 
penditure, kept their fees on a moderate 
level within the reach of the great masses 
of our people. Our teachers colleges have 
made a college education possible for thous- 
ands of women who, for financial reasons, 
could not have attended other colleges. The 
total saving to those who patronized these 
institutions, on the basis of current charges 
in private institutions, would exceed the 
sum of $10,000,000 in the last twenty-five 
years. 
Again, it is advanced by these ex cathe- 
dra objectors that there are too many teach- 
ers colleges in Virginia. In the United 
States at large there are approximately 200 
state-supported teacher-training institutions, 
an average of about four per state. Vir- 
ginia is very near the national state average 
in population, and four teachers colleges is 
the number our national practice would in- 
dicate to be correct. The average enrolment 
during the winter session of these colleges 
ranges between 600 and 800 students, an 
ideal size for educational efficiency. To 
have the enrolment of any one of these in- 
stitutions very greatly expanded would 
overtax the training school facilities of the 
community in which it is located and great- 
ly increase the cost of this phase of the 
education of the teacher. 
Our teachers colleges are well located 
geographically in Southside, Northeast, 
Northwest, and Southwest Virginia. In 
their respective localities they not only serve 
as great reservoirs of inspiration and 
strength for the public schools, but, because 
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of their proximity, lead many women to at- 
tend college who probably would not attend 
if these colleges were many miles removed 
from them. 
There is another erroneous theory prev- 
alent in our state regarding the cost of 
maintaining our teachers colleges. First, it 
is claimed that if teachers in training were 
being educated in one large teachers college, 
instead of four, the cost to the state would 
be less. Numerous instances can be cited to 
disprove this contention. For example, the 
State of Iowa has only one teachers college. 
In November of the present session, this 
college had enrolled 1,560 resident students. 
Its registration for the entire session will 
probably not exceed 2,000. The state legis- 
lature of Iowa appropriated for the operat- 
ing maintenance of these 2,000 students 
$633,500 for the current year. The four 
Virginia teachers colleges will register this 
sesssion approximately 3,000 students. For 
the education of these 3,000 students in four 
colleges, the State of Virginia will appro- 
priate for operating maintenance only 
$262,000 for the current year, a per capita 
appropriation of $87 in Virginia as con- 
trasted with a per capita appropriation of 
$311 in Iowa. 
The appropriation for the operation of 
our teachers college is a most modest sum. 
The total cost to each citizen of Virginia 
for maintaining one of the teachers colleges 
this year is less than the cost of one three- 
cent postage stamp. From a relative stand- 
point, if we would determine our appropria- 
tion solely upon the basis of Virginia stu- 
dents enrolled, you would find the colleges 
primarily for men receiving more than twice 
as much per student from the state treasury 
as is appropriated for each Virginia women 
in our teachers colleges. No, you will not 
find the teachers colleges extravagant spend- 
ers. You will find them most economical 
users of state funds. It would be a most 
serious blunder in economy to curtail the 
facilities of these colleges and thereby strike 
a blow at the opportunities for the education 
of the daughters of Virginia citizens of 
moderate means who, at this time above all 
times, need the financial assistance of the 
state. It is also doubtful whether the state 
has ever expended any money for higher 
education that produced greater returns for 
the state than the money it has spent for 
the education of its public school teachers. 
Virginia has secured an excellent teaching 
force at a very low cost in comparison with 
other states and has saved many millions of 
dollars in the operation of its public schools 
because it has had an ample supply of well 
educated teachers. It would be "penny wise 
and pound foolish" to save a hundred thous- 
and dollars in the cost of the education of 
teachers and thereby decrease the efficiency 
of our whole public school system involving 
the expenditure of millions of dollars. 
Our state has almost completed the phys- 
ical development and equipment of its 
teachers colleges. These institutions have 
splendid physical plants with a total valua- 
tion of more than $5,000,000. It takes years 
upon years to build a college, but one may 
be destroyed in a day. 
The public generally does not realize the 
great burden of the higher education of the 
women of Virginia that is being carried by 
our four teachers colleges. Let us look at 
some of the facts. During the past schol- 
astic year of 1931-32, the regular winter 
session, the four leading Virginia liberal arts 
colleges exclusively for women—Randolph- 
Macon Woman's College, Sweetbriar, 
Westhampton, and Hollins—had a com- 
bined enrolment of only 595 Virginia stu- 
dents. In this same year, the Harrisonburg 
Teachers College registered 719 Virginia 
students, Farmville 683, Radford 628, and 
Fredericksburg 487; in other words, each 
one of three different Virginia teachers col- 
leges had as students more Virginia stu- 
dents than the total enrolment of Virginia 
students in all four of the above-mentioned 
privately supported colleges. Even the most 
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casual examination of the facts will point 
out conclusively that the great burden of 
the higher education of Virginia women is 
resting in the hands of our teachers col- 
leges. 
Let us consider only one other fallacy in 
the reasoning of those who are opposed to 
our teachers colleges. This is a fallacy that 
is most patently based upon ignorance of 
what the teachers colleges are really doing. 
It is the assumption that, if a graduate of a 
teachers college does not immediately re- 
ceive employment upon graduation, her en- 
tire education is wasted. Our answer to 
this is that if none of our graduates ever 
taught, the education given in teachers col- 
leges could be fully justified by its outcomes 
for the general life purposes of those who 
receive it. It can be well argued that the 
education which the teacher receives is most 
valuable for the woman who is to make a 
home and direct the rearing of children, for, 
after all, most of our teachers teach for 
only six or seven years, then marry and be- 
come home-makers. Basically, the four-year 
curricula in our teachers colleges have the 
best of the cultural and liberal education 
values to be found in the colleges of arts 
and science. The fundamental subject mat- 
ter given in the teachers colleges is virtual- 
ly the same as in colleges of arts and sci- 
ence. The average person would notice 
very little difference in the terminology ap- 
plied to the different courses given in the 
two types of institutions.. The critical ob- 
server would notice, however, that in the 
teachers college the instruction in the va- 
rious subject matter courses is applied 
specifically to the teaching situation, where- 
as, in the college of arts and science, the in- 
struction is directed to no specific profession 
or vocation. Certainly, the applied charac- 
ter of this education cannot make it less 
valuable. In our opinion, this education 
given in a teachers college, aside from its 
professional aspects, can be as fully justi- 
fied as the general education given to any 
boy or girl in any state college of arts and 
science. 
No, my friends, there are other consider- 
ations which constitute the real reason for 
this agitation. The teachers colleges are 
new. They have had the courage to break 
with some of the academic traditions of the 
past and to let the social needs of our pres- 
ent and the oncoming generation determine 
the character of the bridge between our 
youth and society. They cannot believe in a 
static educational tradition as long as soci- 
ety is ever changing. 
In reality, our teachers colleges are op- 
posed also because they have attracted the 
women of Virginia in such large numbers. 
It is unfortunate that our development may 
have caused difficulties for other institu- 
tions, but, after all, the law of the survival 
of the fittest must operate to some extent 
even in the development of colleges. But 
the most important reason of all for this 
agitation is the belief that the teachers col- 
leges, having no graduates in the legisla- 
ture and in influential public office, can offer 
little political opposition to measures de- 
signed to restrict or abolish them. But even 
here our opponents are mistaken. Any ef- 
fort to decrease the number or curtail the 
service of our teachers colleges will bring 
forth many friends to their support from 
the great masses of our good people who be- 
lieve in these institutions, people who are 
destined in the future to have a more defi- 
nite share in the determination of our gov- 
ernmental policies. 
In conclusion, my friends, present-day 
conditions of 'employment certainly cannot 
be accepted as a basis on which to predicate 
a state's program of higher education. If 
we were to abolish every state college whose 
graduates are not now being employed as 
they leave their college, there would not be 
left a college of any kind in the State of 
Virginia. It is no time to destroy agencies 
that create power to produce wealth, and 
intelligence to solve our problems. You 
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might as well try to get out of the dark by 
blowing out the light or discharge the phys- 
ician when the patient becomes critically ill. 
The state is a very intangible conception, 
but few will deny that it has any aspect 
more enduring, or more representative of 
its true spirit, or more dominated by its 
loftiest traditions, than its schools and its 
colleges. And, if their spirit has been cor- 
rectly interpreted, the great masses of our 
people, amidst all their difficulties, wish 
their daughters educated as well as their 
sons, and they wish that these teachers col- 
leges that have grown in their esteem and 
admiration may not only be preserved but 
also may be expanded for an even greater 
service for the women and the youth of 
Virginia. 
Samuel P. Duke 
TEACH THEM TO THINK 
It is the purpose of higher education to 
unsettle the minds of young men, to widen 
their horizon, to influence their intellects. 
And by this series of mixed metaphors 1 
mean to assert that education is not to teach 
men facts, theories, or laws. ... It is not 
to reform them or to amuse them, or to 
make them technicians in any field. It is to' 
teach them to think, to think straight if pos- 
sible, but to think always for themselves.— 
Robert M. Hutchxns, President Univer- 
sity of Chicago. 
LIGHTED CANDLES 
The teacher lights many candles, 
which, in later years, will shine back 
to cheer him. 
—Van Dyke. 
I have been lighting candles 
As I did my work today; 
Some are so quick to kindle; 
Others waste the light away. 
The waxes of my candles 
Are pearly white to gray; 
But who can say which taper 
Will shed the brightest ray ? 
—Solveig Paulson 




RECOGNIZING that the one normal 
school then existing in Virginia 
could not produce enough profes- 
sionally prepared teachers for the public 
schools of the state, the General Assembly 
of 1906 appointed a committee to study the 
situation and consider prospective sites for 
an additional school. Two years later, on 
March 14, 1908, the General Assembly pass- 
ed an act establishing the State Normal and 
Industrial School for Women at Harrison- 
burg, and providing $50,000 for buildings 
and $15,000 for operation, which was sup- 
plemented by $15,000 from the Town of 
Harrisonburg and the County of Rocking- 
ham. 
An unusually capable Board of Visitors 
was appointed by Governor Swanson, and 
at its first meeting, on April 29, 1908, a 
broad, progressive, and far-seeing policy 
'was adopted. In June of the same year, 
forty-two acres of land were purchased and 
a president was appointed. A few months 
, later, the Board approved building plans, 
which provided for eventually accommodat- 
ing 1,000 students. Ground was broken for 
the first two buildings on November 25, 
1908. These were ready for occupancy at 
the time set for the opening ot the school, 
September 28, 1909. 
The most important and most difficult 
problem to be faced in the organization of 
any educational institution is the selection 
of a faculty. Perhaps this is true of a 
teachers college more than of any other 
type of institution. Being an admirer of 
our illustrious wartime president, Woodrow 
Wilson, it is a matter of some personal 
pride that I have seemed to possess one little 
similarity, namely, that the number "13" 
An address delivered at the twenty-fifth anni- 
versary celebration at the Harrisonburg State 
Teachers College, March 17. 
